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ABSTRACT. Through this research paper, we aimed at studying the
conditions in which distance learning processes have taken place at
primary school level, during the temporal suspension of the face-to-face
courses in pre-university education from Romania. We have also proposed
some recommendations for decision-makers, educational researchers, and
primary school practitioners. The questionnaire was applied in the online
environment, between March 29th - May 5th of 2020. The sample of
participants consisted of 1456 parents of primary school students. The
results of the study revealed that some of the students faced various
technical difficulties or emotional problems, and for some pupils, the
level of motivation for learning decreased. Also, from the perspective of
the parents, coherent and effective health education programs need to
be implemented in schools, now or immediately after the end of this
pandemic.
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1. Introduction. The Relationship Between the Quality of the
School-Family Partnership and Academic Achievement
During Covid-19 Pandemic
The suspension of pre-university education courses, due to the current
epidemiological context, has had negative effects on students’ quality of life, as
well as on the learning processes which take place exclusively in the online
environment (Prime, Wade & Browne, 2020). Researchers, practitioners, and
decision-makers in the field of education are concerned with identifying
optimal solutions that ensure the continuity of learning and the effectiveness of
cooperation between school and family. Distance learning activities involve a
higher involvement of the parent in the learning processes. The school-family
partnership ensures the efficiency of the training activities carried out during
this period, because the parents supervise the learning activity and offer the
students immediate communicative feedback, fulfilling some of the teacher’s
attributions. High family involvement in children’s education is correlated with
good school results and more developed social skills (Powell, Son, File & San
Juan, 2010; Sheldon, 2003). Trust, mutual support, and respect ensure the
functionality and resistance in time of the school-family partnership (Adams &
Christenson, 2000; Lazar & Slostad, 1999). Adams & Christenson (2010)
showed that, at the level of primary education, the degree of parental trust in
teachers is generally high. Addi-Raccach & Arviv-Elyashiv (2008) highlighted
that a high involvement of parents in education can negatively affect teachers’
activity, who, in many situations, feel vulnerable and make efforts to avoid conflicts
with parents. Bidirectional communication and decision-making transparency are
some of the proposed solutions for strengthening the school-family relationship
(Addi-Raccach & Arviv-Elyashiv, 2008; Swick, 2003). Effective communication
between parents and teachers has beneficial effects on children’s school
performance (Cox, 2005). The higher the socio-economic level of the family is,
the more significant will be their involvement in the students’ learning activity
(Cakiroglu, A., & Kuruyer, 2012). Also, studies on the factors that can influence
the degree of family involvement in children’s education have shown that the
educational level of parents is an important predictor of family involvement
(Cankar, Deutsch & Kolar, 2009). Thus, in the current context, it is expected that
parents with a high socioeconomic level to be more frequently involved in
children’s education, providing them with high-quality learning experiences
(Hill & Taylor, 2004; Izzo, Weissberg, Kasprow & Fendrich, 1999, Pavalache-Ilie &
Ţîrdia, 2015). Also, it is considered that the more parents are actively involved
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in their children’s education, the more time students will devote to learning
activities (Schober & Spiel, 2008). The pandemic has brought substantial changes
in the parent-student-teacher relationship process, the effects of which need to
be investigated through future studies. Previous studies have shown that many
obstacles may arise that prevent parents from participating in school activities
(multiple parental responsibilities, long distance between students’ home and
school, lack of time resources, etc.). In the context in which parents have
become familiar with the use of online media, the effectiveness of parenting
activities carried out in part or exclusively with the help of learning resources,
could be tested to establish the efficacy of these activities on the quality of the
school-family partnership. Also, the need arose for schools to be thoroughly
prepared to deal with situations similar to the given one, by establishing
coherent strategies and implementing health education programs (Trung, Hoang,
Nguyen, & Dinh, 2020; Horesh & Brown, 2020).

2. Learning at the Distance at the Primary School Level
(Theoretical Foundation)
Social distancing measures have influenced human behaviors and the
way daily activities are carried out. Currently, teaching and learning takes place
in the virtual environment, and educational systems from various countries around
the world face extensive changes and challenges related to the organization of
educational processes (Favale, Soro, Trevisan, Drago, & Mellia, 2020; Wa Viner,
Russel, Croker, Packer & Booy, 2020). A stimulative work atmosphere and positive
emotions of students facilitate the achievement of high-quality performance in the
learning process and contribute to the development of intrinsic motivation
(Heidig, Müller, & Reichelt, 2015). The epidemic has brought changes in the
organization of employees in various fields, including education. The distance
learning skills formed will influence the practices of interpersonal communication
and relationships (Chiodini, 2020). During this period, the accent falls on the
essentialization of information, on self-learning and self-assessment. The process
of teaching, providing feedback, monitoring student performance, and
individualizing training are more difficult to achieve in the absence of direct
contact between students and teachers. The use of new technologies in the
distance learning process can be achieved successfully if clear models and
instructions are provided, the necessary framework for practising knowledge
is created, feedback is given, and special attention is paid to the development of
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students’ metacognitive skills (Surma & Kirschner, 2020). Botnariuc et al. (2020)
conducted a study on the optimal conditions in which online learning can be
done at the pre-university level, analyzing the opinions of teachers. During the
study, a series of recommendations were formulated, both for practitioners and
for decision-makers in the field of education. The opinions of all educational
actors are important landmarks in optimizing distance learning practices.
Recent research has shown that it is necessary to develop teachers’ skills in
conducting eLearning activities (Schleicher, 2020). In this context, teachers are
forced to take creative steps, to improve themselves, and to make efforts to
achieve high-quality teaching, even in the absence of all the resources and tools
they need. At the level of primary and pre-school education, the role of the
teacher is extremely important in order to achieve active and interactive
training. In interactive training, the accent falls on collaboration and the
learning process is facilitated by interactions between students (Bocoș, 2013).
The type of feedback and the frequency with which it is provided influences the
success of the teaching-learning processes (Hattie & Timperley, 2007). Authentic
parent-student-teacher communication is a decisive factor for the success of
online training processes. The study conducted by Botnariuc et al. (2020)
highlighted the fact that students with good and very good learning outcomes
perform significantly better than students with bad or very bad learning outcomes,
as a result of distance learning activities. Thus, students with bad or very bad
learning outcomes have a much lower chance of completing the proposed
content and achieving authentic learning. Botnariuc et. al (2020) showed that
the background of students is an important factor that can influence the success
of educational activities conducted online. Also, in order to get students
accustomed to using new technologies, teachers should frequently provide
students with work tasks that involve the use of digital resources and equipment.
Adaptive e-learning facilitates the achievement of educational goals and has a high
degree of attractiveness for primary school students (Hubalovsky, Hubalovska, &
Musilek, 2019). In general, the judicious use of digital resources in primary
education can ensure the success of learning situations.
In online learning sessions, it is difficult to provide personalized
support to students, and differentiated training has suffered greatly. “The lack
of opportunities for personalized support for students with special learning
needs is signaled by teachers in all cycles of education, being a significantly
bigger problem for primary school teachers” (Botnariuc et al., 2020). Also,
monitoring the individual progress made by students in the learning process is
an extremely difficult step to achieve (Botnariuc et al., 2020). Asynchronous
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communication methods have been used frequently by most primary school
teachers. The study revealed that the phenomenon of bullying has been
diminished in the absence of direct interactions between students, but there are
situations in which it persists in the online environment.

3. RESEARCH METHODOLOGY
For this research, a questionnaire consisting of 12 questions was
developed, through which we aimed at collecting data on various aspects
of the distance learning processes occurring in primary education (see
Appendix A). The questionnaire was completed online between March
and May 2020 by 1456 parents (see Tables 1 and 2). Most respondents
have children enrolled in the third grade (369 of them) (see figure 1).
The average age of the participants is 37.9 years.

Figure 1. Distribution of the sample of participants, taking into account
the age of the pupils
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Table 1. Distribution of the sample of participants, depending
on the gender variable
Gender
Female
Male

Frequency
1270
186

Percentage
87.22%
12.77%

Table 2. Distribution of the sample of participants, taking into
account the place of residence of the participants
Place of
residence
Rural
Urban

Frequency

Percentage

215
1241

14.77%
85.23%

4. Results
Most respondents (both urban and rural) appreciated that in the
context of online lessons, their children cannot manage on their own without
asking for help from other family members (see Figure 2 and Table 3).

Figure 2. Aspects related to the degree of independence of students
in the learning activity
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Table 3. The degree of independence of students in the learning activity,
taking into account the residence of the students
Answer variant

Place of residence
Rural

Yes
No

Urban

Frequency

Percentage

Frequency

Percentage

108
107

50.23%
49.77%

657
584

52.94%
47.06%

Most respondents believe that the purpose of student-teacher
interactions should be to recapitulate and consolidate knowledge and
maintain a close link with students and their families (see Figure 3 and
Table 4).

Figure 3. Aspects regarding the finality of the interactions between
students and teachers
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Table 4. Parents’ opinions regarding the finality of the interactions between
parents and students, taking into account the place of residence of the
respondents
Answer variant

Maintaining a
close relationship
with students and
their families
Recapitulation
and consolidation
of knowledge
Teaching new
content
Another answer

Place of residence
Rural
Urban
Frequency
Percentage Frequency Percentage
99
46.04%
402
32.39%

82

38.14%

213

17.16%

31

14.42%

577

46.49%

3

1.4%

49

3.95%

The respondents who chose another answer had different opinions
regarding the organization of the instructive-educational process during
this period. Some of them selected all the predefined answer options (27
respondents), while others chose various combinations of them (9 of the
parents). Some respondents wanted the primary school teacher to make
efforts to convey well-structured and understandable information to
students, to create the conditions to increase their motivation to learn
and to actively contribute to strengthening the emotional relationship
between students and teachers. From the perspective of these parents, the
lessons must be interactive and allow for feedback. Some respondents also
specified that distance learning processes should be designed to help
students to complete school activities frequently, to adapt more easily to
the demands of school life after the resumption of classes. In the opinion
of other respondents, these learning activities are not effective and should
not be organized (4 respondents).
The modalities used to communicate with teachers are varied (see
Figure 4). The most commonly used is the WhatsApp instant messaging
network (786 respondents). Also, school-family communication is achieved
through telephone calls (11 respondents) and e-mail (16 respondents).
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Figure 4. Ways of school-family communication, during the epidemic

From the perspective of most parents, the learning materials
provided by teachers have a medium or low degree of difficulty (see
Figure 5).

Figure 5. The degree of difficulty of learning tasks, from the perspective of
students and parents

If some students received feedback several times a week, daily or
several times a day, there are situations in which students did not receive
or only rarely received feedback from teachers (see Figure 6).
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Parents mentioned that effective feedback was provided especially
during online meetings, through a video conferencing system.

Figure 6. The frequency with which students receive feedback

Most students spend 1-2 hours in front of the computer, tablet, or
other electronic devices with visual display, to carry out learning
activities (see Figure 7 and Table 5).

Figure 7. Duration of activities performed using electronic devices
with visual display
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Table 5. The amount of time allocated to the use of new technologies,
taking into account the students’ place of residence
Answer variant

Place of residence
Rural
Urban
Frequency
Percentage Frequency Percentage
Less than an hour
48
22.33%
316
25.46%
a day
1-2 hours a day
108
50.23%
500
40.29%
46
21.4%
299
24.09%
2-3 hours a day
More than 3
13
6.05%
126
10.15%
hours a day

The most common problems encountered by students in the
learning process are an insufficient level of development of digital skills,
lack of internet access or connection problems, lack of a computer, tablet
or a high-performance phone, technical difficulties in connecting on
certain platforms, as well as emotional problems, closely related to the
sudden suspension of pre-university education courses or to the
evolution of the current epidemiological context (see Figure 8 and Table 6).
Other problems encountered by students and parents are:
- the inefficiency of student-teacher communication, due to
inadequate intervention of colleagues or parents;
- the absence of adults to guide them to access learning platforms
or to solve work tasks;
- the absence of the learning environment in the classroom and
the physical contact with the other colleagues and, in particular, with the
teacher, to whom the students are very emotionally connected;
- the need to spend a long time in front of electronic devices or to
solve the tasks assigned by teachers, which they find difficult to perform and
are sometimes more numerous than before the suspension of classes;
- a large amount of information that needs to be transmitted;
- the long period of time needed to solve learning tasks;
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Figure 8. Factors that affect the quality of students’ learning processes

- lack of motivation for learning and the need for immediate
feedback provided by the teacher;
- insufficiently developed computer skills or use of the equipment
and applications needed to undergo the learning process;
- low ability to adapt to the specifics of new learning situations in
the online environment;
- lack of high-performance equipment for carrying out these activities;
- emotional problems, arising after the beginning of the epidemic;
- difficulties in understanding the information transmitted, if it is
not explained by the teacher through online interactions;
- using the equipment for other types of activities, which are not
related to the learning activity, among which we mention: computer games,
conversations with colleagues, watching videos on the internet, etc.;
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- the decrease in motivation for learning, by considering the period
of suspension of courses as a holiday;
- the absence of parents’ teaching skills, if their intervention is
necessary;
- problems related to the organization of the time allocated to
learning;
- children’s belonging to large or single-parent families;
- the absence of interactive training, if learning platforms that
involve systematic interactions between teachers and students are not
used.
Table 6. Problems encountered by students,
taking into account the place of residence
Answer variant
Insufficient level of
digital skills

Place of residence
Rural
Urban
Frequency Percentage Frequency Percentage
18
8.37%
135
10.88%

Lack of internet access
or connection problems

17

7.91%

36

2.9%

Lack of a highperformance computer,
tablet or phone

15

6.98%

65

5.24%

Technical difficulties in
connecting on certain
platforms

23

10.7%

114

9.19%

Emotional problems,
related to the sudden
suspension of preuniversity courses or to
the evolution of the
current epidemiological
context

24

11.16%

148

11.93%
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Parents mentioned that the need to accumulate too much
information and the long time needed to complete homework can lead to
emotional problems among children. Parents of students in the preparatory
class pointed out that at this age it is difficult to adjust to distance learning
situations, given that they have barely managed to adapt to school
requirements. Some parents have shown that although they are making
efforts to help their children with their work tasks, they do not have the
necessary skills. Thus, some respondents pointed out that there is a
decrease in the quality of teaching, and sometimes a decrease in the
frequency of positive and high-quality learning experiences. Most of the
respondents did not encounter any problems in their learning activity
(789 students, of which 114 come from rural areas).
Regarding the level of motivation for students’ learning, most
parents appreciated that students’ interest in learning activities decreased
in the context of participating in distance learning (see Figure 9 and
Table 7).

Figure 9. Level of students’ motivation for learning
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Table 7. Information on the level of motivation for learning,
taking into account the place of residence of the students
Answer variant

Became lower
than usual

Place of residence
Rural
Urban
Frequency
Percentage Frequency Percentage
108
50.23%
613
49.4%

Remained
unchanged

93

43.26%

556

44.8%

Became lower
than usually

14

6.51%

72

5.8%

A large part of the students (38.8% of them) do not want the
distance learning activities to take place even occasionally after starting
school, although they like to participate on them at this moment. Most
respondents are happy to participate in this type of activity, but there is a
high percentage of students who do not like to carry out online activities
(22.2% of them). Some of the parents who chose the option “Another
answer” specified that their son/daughter had not participated in online
learning situations until the date they submitted the answers, but consider
it beneficial and want them to be organized in this period. Other parents
mentioned that the family members have the responsibility of teaching,
using the materials sent by the teacher, an approach that they consider
extremely difficult. Many of the parents stated that the students prefer
the lessons organized in the school space and that the teachers are the
ones who have the necessary skills to transmit knowledge and to form
skills. Also, students’ attention, interest, and motivation for learning are
maintained at a high level in the context of face-to-face learning activities.
For emotional students, the novelty of these lessons and the new way of
interacting with students is more difficult to achieve. Presence in the
school environment and direct contact with students and teachers are
factors that contribute significantly to the success of learning processes
at this level of education. Parents believe that in online interactions,
various factors may arise that disrupt the progress of lessons (including
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technical problems, difficulties in using educational platforms, the absence
of an adult to supervise them, etc.). Other parents showed that the main
advantage of organizing these lessons is the simultaneous and real-time
interaction with other colleagues and the teacher, students feeling, both
during this period and during the summer vacation, the absence of
colleagues and teachers. Other respondents mentioned that in the absence
of assessment and feedback, students are not aware of the need for
learning and do not take this process seriously. Also, in the opinion of some
parents, the homework offered to students during this period consists of
a large number of exercises, which require the allocation of a long period
of time. Thus, in the context in which parents currently assume a large
number of family and professional responsibilities, it is difficult to
effectively organize their time to carry out these learning activities. Also,
some students spend a lot of time in front of electronic devices with visual
display, which has a negative impact on their health. Some students did
not have access to this type of learning, although they would have liked to,
because they do not have the necessary equipment to carry out, in good
conditions, distance learning activities (see Figure 10).
From the perspective of most parents, schools should implement
health education programs, which include information and educational
counseling activities for students, both during the suspension of classes
and immediately after the end of the epidemic (see Figure 11 and Table 7).
A low percentage of parents do not want these programs to take place in
our country. Also, most parents who chose the option “Another answer”
showed that these health programs should have been implemented long
ago in schools in Romania. Thus, the respondents pointed out that in preuniversity education, effectively implemented health education programs
should be permanently organized and should include both activities with
students and parents. Other respondents pointed out that health education
activities are organized systematically or occasionally in schools, through
the contents included in the compulsory or optional subjects, as well as in
the extracurricular activities. Also, some parents pointed out that health
education programs should not include content related to sex education.
Also, in the opinion of parents, it would be necessary that school
counselors and medical staff to participate in activities.
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Figure 10. The degree of attractiveness of the activities carried out in the
online environment and the frequency with which they should be organized

Regarding the frequency with which the activities included in the
health education programs should be carried out, some of the parents
indicated that it would be ideal for them to take place monthly or weekly,
throughout schooling. Other respondents pointed out that health
education programs should be carried out after school starts, given that
during this period the media provide sufficient information for students
and parents on how students should behave during this epidemic. Thus,
the advice and guidance provided by parents are sufficient for students
to adopt a preventive and healthy behavior during the epidemic.
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Figure 11. Respondents’ opinion regarding the implementation
of the health education programs

Table 8. Respondents’ opinion regarding the implementation of the health
education programs
Answer variant

Place of residence
Rural
Urban
Frequency Percentage Frequency Percentage

I believe that the activities
should be organized before
the end of this epidemy, in the
online environment

85

39.53%

461

37.15%

I believe that activities should
take place immediately after
the end of this epidemy and
should be organized in the
school environment

111

51.63%

662

53.34%

I do not consider necessary
the organization of this type
of educational activities

14

6.51%

86

6.93%
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Most parents agreed that if there will be an extended period of
suspension of courses, the recovery of untaught contents in this school
year should be achieved either through online activities or in the next
school year, within face-to-face learning activities.

Figure 12. Solutions proposed by parents for the optimal recovery of
untreated matter

Some parents consider that, in primary education, teaching is
very difficult to be realized in the online environment and do not want
students to participate in this type of activity. Some of them also pointed
out that the level of motivation for learning has become lower during this
period, and some learning tasks and contents have a high degree of
difficulty. Some respondents mentioned that students are too young to
participate in online lessons, that they do not have the necessary skills to
participate in distance learning activities, and that the pressure on
students and parents is high and unnecessary. The fact that teacherstudent interactions take place in the virtual space negatively influences
the quality of the teaching act. One of the parents mentioned that this
period of suspension of courses could have been used by employees in
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the field of education to restructure and simplify the content of school
curricula, as well as to create high-quality teaching materials, accessible
for free to students and parents.

5. Discussions and Conclusions
Among the limitations of the current study, we can mention the
small size of the sample of participants and the origin of most of them from a
single county in Romania, which cannot ensure national representation. The
study could also have focused on the opinions of educational managers
and teachers, to help us form an overview of the educational realities
investigated. Based on the results obtained, a series of recommendations
can be formulated for primary school practitioners:
• clear formulation of work tasks, monitoring progress in learning
and systematically providing positive and constructive feedback;
• designing high-quality and attractive teaching materials for students;
• achieving the didactic transposition at a high-quality level, when
new notions are taught;
• maintaining a close connection with parents and students, with
the purpose to strengthen the school-family partnership relationship
and the student-teacher relationship.
Analyzing the opinions of the parents, the following recommendations
can be formulated for the decision-makers in the educational field:
- creating educational resources, software and functional educational
platforms, free and easy to use by teachers and students in primary
education;
- restructuring the contents included in the school curricula, with
the purpose of making them more accessible;
- significant investments in technological equipment and training
programs for teachers;
- developing a long-term strategy, based on recommendations made by
researchers, practitioners, and expert groups in the field of education.
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It is important to note that this questionnaire was distributed
online and was completed by parents who have access to the internet.
The media revealed that there are a large number of students from
disadvantaged backgrounds who do not have the opportunity to do online
learning activities. For these students, a period of remedial education
should be established in the next school year. Teachers who teach in
primary education have had to find innovative solutions to support these
students and ensure them equal opportunities and access to education.
Investing in digital resources and equipment, obtaining sponsorships, and
entering into partnerships with IT companies are some of the measures
that should be taken. Research should be continued after the pandemic to
correct possible dysfunctions of the teaching processes and to capitalize
on the positive aspects that have occurred in the teaching activity.
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Appendix A
Questionnaire regarding the use of distance learning in primary education
Through this study, we aim to investigate the opinion of parents on the optimal solutions
that can be applied to optimize the distance learning processes, currently carried out by
primary school students. Completing this questionnaire takes a maximum of 5 minutes,
and the answers will remain anonymous. Your opinions will be useful to decision-makers
in the field of education and primary school teachers. The data collected will be
statistically processed.
1. What grade does your child attend?
Preparatory grade
1st grade
2nd grade
3rd grade
4th grade
2. In the context of online learning, can your child manage on his or her own
without asking for help from other family members?
Yes
No
3. What do you think should be the purpose of online interactions between
students and teachers?
Maintaining a close relationship with students and their families
Teaching new content
Recapitulation and consolidation of knowledge
Another answer option, namely:
4. What form of communication do you use to communicate during this time
with your child’s teacher? (more answers are possible)
WhatsApp instant messaging network
Facebook Messenger or different groups created on this social network
Educational platforms specially designed for distance learning
Another answer option such as:
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5. Which are the characteristics of learning materials provided by teachers?
(more answers are possible)
They have a low degree of difficulty
They have a medium degree of difficulty
They have a high degree of difficulty
6. How often do students receive feedback from teachers regarding how
homework was done?
Never
Daily
At least once or twice a week
Weekly
Another answer option such as:
7. How much time does your child spend every day in front of a computer, tablet,
or other electronic display device to engage in learning activities?
Less than one hour daily
1-2 hours daily
2-3 hours daily
More than three hours daily
8. What problems did your child encounter in the distance learning process?
Insufficient level of digital skills
Lack of internet access or connection problems
Lack of a high-performance computer, tablet or phone
Technical difficulties in connecting on certain platforms
Emotional nature issues, closely related to the sudden suspension of preuniversity courses or to the evolution of the current epidemiological context
He did not face difficulties, the learning taking place in very good conditions
Another answer option such as:
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9. What is the level of students’ motivation for learning, in the context of the
suspension of face-to-face teaching activities?
It became lower than usual
It remained unchanged
It became higher than usual
10. What is pupils’ opinion about online learning?
They consider online learning activities attractive or very attractive and want to
organize such activities occasionally, even after starting school.
They find online learning activities attractive or very attractive, but they do not
want this type of activity to take place after school starts.
They do not like to carry out online learning activities
Another answer option, namely:
11. What do you think would be the best time for schools to implement health
education programs, which include information and educational counseling
activities for students?
I believe that the activities should be carried out before the end of this epidemic,
in the online environment
I believe that activities should take place immediately after the outbreak and
should be organized in schools.
I do not consider necessary the organization of this type of educational activities
Another answer, namely:
12. In the event that there will be an extended period of suspension of schooling,
what do you think would be the right option for the recovery of the subject?
Continuing the teaching activities carried out in the online environment
Extension of the school year during the summer holidays
Repetition of the school year
Gradual recovery of the subject, including in the next school year
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